National Reading Campaign
High School/University Working Group Report (Six subtopics)
Subtopic One: Teacher Education (Reading and Literacy, Resources for Teachers)
by Sylvia Gunnery

My research involved email and phone contact with faculty of education staff at five universities (four in the Atlantic) as well as Atlantic department of education consultants involved in offering professional development opportunities to English language arts teachers.  The discussions focused on both reading and writing—complements of each other, especially in curriculum development.   
     Questions asked of faculties of education: 

1. Are there programs/classes in place to help secondary level student teachers develop their own writing and reading skills?

2. To what extent are secondary level student teachers given instruction in teaching reading and in teaching writing?  Are there recommended resources in these areas?

3. To what extent is Canadian literature, especially current Canadian literature, a reading requirement for student teachers? 
4. Would you like to comment on any positive aspect of (or any concern you may have about) educating secondary level language arts teachers?
Questions asked of these provincial departments of education:
1. Are there initiatives in place to encourage high school teachers to develop writing and reading programs for their students?  Please offer brief details.
2. To what extent is Canadian literature, especially current Canadian literature, a reading requirement for high school students?
3. Would you like to comment on any positive aspect of (or any concern you may have about) secondary level language arts education?  
Part 1:  Support
 “The National Reading Campaign’s eight working groups will present information they have gathered on existing programs to support Canadian readers and ideas on what can be done to strengthen and nourish Canada as a reading-rich country.” (October 14 communiqué) 

From the conversations and emails in this informal research, I’ve selected the following initiatives that support readers and writers:
Nova Scotia Department of Education, English Program Services:

· Literacy Success for High School:  Over the past 10 years, collections have been given to schools to further support language arts courses and especially to encourage independent reading and student choice.  A wide range of books, in sets of 4 – 6, offer choices that appeal to diverse readers.  Atlantic books (i.e. Atlantic themed, authored, and/or published) are featured, but not exclusively.  
· Writers in Action 3 – 12:  This initiative is on-going, having started with the lower grades and most recently launching Writers in Action 12.  As part of this initiative, leadership teams of high school teachers throughout Nova Scotia are given professional development specifically focussed on writing.  These teams are expected to take their PD experiences back to their schools to share with teachers and students.  
Mount Saint Vincent University, Halifax, Nova Scotia:
· The MSVU campus is involved each year in hosting Celebrating Writing at the Mount (this year it’s November 15-19).  The week promotes and celebrates writing at the university and “the significance of writing to our work and daily lives.”  Local writers Lesley Choyce and Sheree Fitch are featured this year.  (Although this is not an initiative of the faculty of education, education students are encouraged to take part.)
· The Writing Centre offers support to those students who need tutoring with their writing assignments.

York University, Toronto, Ontario

· Writing Support Services offers assistance to students at all stages of the writing process from pre-writing to preparation for publication or conferences.
· Education courses typically offer a selection of texts which may or may not be Canadian in focus.  For example, students are offered a selection of novels several of which are chosen from the previous year's Silver Birch listing (Silver Birch is one of the Forest of Reading programs).  
· In a course framed as a developmental course on adolescence, novels are often used in terms of exploring teacher candidates' own identities and the identities of others.
· The “faculty prepares students for the multi-faceted world of texts that exist ranging from graphic novels, multi-media texts, and so on; yet there seems to be a drive within schools to teach literary texts.”  This comment by one faculty member shows the kind of support given to secondary level education students and also points out the more traditional approaches those students may be expected to use when they are working in the high schools.
South Shore Regional School Board, Nova Scotia:

· On National School Library Day, October 25th, all schools in this district will take part in Drop Everything And Read from 11:00 – 11:20.  “Because the love of reading is a valuable, lifelong habit.”
Part 2:  Concerns and Change

“The National Reading Campaign’s eight working groups will present information they have gathered on existing programs to support Canadian readers and ideas on what can be done to strengthen and nourish Canada as a reading-rich country.” (October 14 communiqué) 

From the conversations and emails in this informal research, I’ve selected the following concerns and ideas for change:

Reading/Writing Instruction

· Instructors “hope that secondary level student teachers are readers and writers.”   This kind of assumption is widespread and may be one of the reasons that instruction in reading and writing does not get the attention that may often be needed. 
· Suggestions for Change:  
· Encourage faculties of education to offer and require credits in writing and reading:  creative writing, business writing, journalism, literature circles, book clubs, book panels…
· Involve education students in volunteering to organize school reading/writing festivals and after-school reading/writing clubs.

· Involve education students in the Forest of Trees programs, especially the White Pine Awards (young adult literature). http://www.accessola.com/forest2010/ 

     Time Constraints
· A common complaint is that there isn’t enough time, both in education programs and in high school classes, to offer the kinds of experiences that will develop student skills and interests in reading and writing.  
· Suggestions for Change:  
· Research to show the long term effects of taking more classroom time for reading and writing activities.  

· Invite high school and university educators to share “best practise” in teaching reading and writing and classroom time management.  

· Adapt “best practise” from elementary classrooms to secondary level classrooms.
Attitudes toward Reading/Writing

· One education faculty member suggested that “The more science and math is seen to be a focus, the less reading and writing is seen as important.”  This is a view shared by many in the education system. For example, science fairs are common but rarely are reading/writing festivals held (especially in high schools). 
· Suggestion for change:
· Offer some free admission vouchers to student teachers and high school teachers to attend public readings, writing workshops, festivals, etc.
· Suggest book certificates as prizes for student awards.  (Though I’d be naïve to suggest these could actually replace medallions on bright ribbons or sports trophies.)
· Encourage high schools and university faculties of education to hold special events that celebrate readers/reading and writers/writing.
· Create an affirmative action program to bring writers into high schools, given that it is mostly elementary schools that use the few current Writers-in-the-Schools programs.  (The Writers’ Development Trust offered some funding to bring writers’ into high schools in the mid-90s, though many high schools did not take advantage of this one-time initiative.) 
· Encourage high schools and universities to involve their staff and students in such national reading events as:  CBC Canada Reads, Freedom to Read Week, Canada Book Week, etc. 
· Have Drop Everything and Read as a daily school routine for all grade levels and all school staff.
· Encourage the involvement of more high schools across the country in the White Pine Awards, one of the Forest of Trees programs: (http://www.accessola.com/forest2010/) 
Subtopic Two: Report on Writers-in-the-Schools

Priscila Uppal

The Writers Union of Canada

The Writer’s Union sponsors authors in schools through three programs, mainly the “Ontario Writers-in-the-Schools Program.” Funded by the Ontario Arts Council, it will cover part of the honorarium for an author to appear in an elementary or secondary school class. Schools are expected to make the application to TWUC. According to their website:

“The OAC base honorarium is $200 per half-day visit (generally 2 sessions) and $300 per full-day visit (generally 3 or 4 sessions). TWUC pays one-half of this fee on behalf of the school, and the school pays the other half ($100 & $150, respectively). If an author charges more than the base honorarium the school is responsible for the difference. For example: If an author charges $350 for a half-day visit, TWUC will pay the author $100 and the school is responsible for paying the remaining $250 to the author directly on the day of the visit. The Writers' Union of Canada reimburses the author's travel and accommodation expenses up to $125 for a half-day visit and up to $250 for a full-day visit. The host organization is responsible for paying for additional travel and accommodation expenses”
TWUC runs a similar “Writers-in-the-Schools Northern Ontario Program” except that they will cover all of a $500 honorarium per day and all travel expenses within Ontario for authors who tour three or more Northern schools.

There is also a “BC/Yukon Writers-in-the-Schools Program” that operates by the same guidelines as the Ontario counterpart. 

In all cases the author must be a member of TWUC.

See: http://www.writersunion.ca/rd_main.asp
Nancy MacLeod nmacleod@writersunion.ca
Writers Guild of Alberta

The WGA holds annual week-long writing camps for teens in five Alberta cities called “inkPulse.” It costs $185 for the week (though bursaries are available for low-income households) and lists over a dozen sponsoring organizations from around the province.

See: http://www.writersguild.ab.ca/inkPulse.asp
Derrique DeGagne, inkPulse Director wga.inkPulse@gmail.com
They also have been holding monthly writing workshops for teens in Calgary and Edmonton in recent years. These are advertised through posters, local listserves and online. Participation is free.

[Overall, their outreach efforts are geared to teens already interested in reading and writing]

Federation of BC Writers

The Federation of BC Writers (“the Fed” as they like to be called) runs “Off the Page: Writers in Schools Program” for authors to visit elementary and secondary schools. They pay an author $200 per visit. 

Participating authors must be members of the Fed with a recent publication history. Members of the Fed apply to the union to be part of the program every year and about 30 are chosen. Authors are expected to make contact with the school and arrange an appearance. According to Executive Director Sylvia Taylor, distribution among participating schools is even on a per capita basis.

The program has been active for about 15 years. Funding comes from the Direct Access Fund from the gaming wing of the BC government. The union applies for funds annually. 

See: http://bcwriters.com/off_the_page.php?id=1
Contact: Sylvia Taylor: 604-683-2057

Saskatchewan Writers Guild

The SWG runs a program called “Readings (Schools, Libraries and Communities)” for writers to give public readings and Q&A. The program has been running for approximately 15-20 years. The venue selects an author(s) from a searchable online database and applies to the SWG to participate in the program. According to their website:

“The host group will be invoiced by the SWG $110 per reading. This fee is reduced to $35 per reading for any school or community with a population under 100. The host group is also responsible for meals, accommodation, phone calls, facility rental, and publicity. Please do not pay the writer directly. The fee is payable to the SWG.

*The host fee is a portion of the total program cost. Each writer is paid a total of $175 plus mileage costs. The balance including mileage costs will be paid by the SWG.” 
The program is promoted to high schools, elementary schools and band schools through an all-school mail out, email, website, and brochures given at teacher and librarian conferences. Last year it participated in over 200 readings with approximately 70 authors. The majority of participating schools are rural or small cities.

The program is funded by the Saskatchewan Arts Board, Sask Culture and through Saskatchewan Lotteries. Funding must be applied for annually but is considered stable.
See: http://www.skwriter.com/?s=programsservices&p=readingsschoolandcomm
Contact Beth MacLean: 306-791-7746

Manitoba Writers Guild

Currently has no program with the public school system. The MWG has cut is programming drastically in recent years. The “Public Readings by Manitoba Writers” program, designed for schools and libraries, was taken over by the Manitoba Arts Council about 3-4 years ago and is currently in hiatus.

See: http://www.artscouncil.mb.ca/english/liter_grantorg.html#public
Quebec Federation of Writers

Quebec has extensive “Writers in Schools” and “Writers in CEGEPS” programs to put writers in schools and CEGEPs for lecture/readings, seminars or workshops. They are administered by UNEQ (Francophone writers union). The QFW simply provides UNEQ with an annual list of eligible Anglophone writers. Both programs are funded through Culture et Communications Quebec. 

See: http://www.qwf.org/programs/index.html
And: http://www.qwf.org/programs/cegep_info.html
Writers Federation of Nova Scotia

WFNS runs a “Writers in the Schools (WITS)” program to place authors in public and elementary schools for readings, discussion or workshops. Local schools apply to WFNS to book an author to participate in WITS. Authors must be a member of WFNS. According to their website:

“There is a cost to the school. WFNS - with the support of the Department of Education; the Department of Tourism, Culture and Heritage; and fundraising efforts - subsidizes each WITS booking, paying for the writer's transportation and the whole fee. Each school must pay one half of the fee: $150 for a Full day booking; $75 for a Half day booking. Schools are also responsible for providing lunch for Full day visits.”

According to Heidi Hallett (the WITS Officer at WFNS), the program has been running since 1982. They notify schools through email and regular mail, use Facebook and Twitter and promote the program at events, especially the Halifax edition of Word on the Street. They also send press releases to local media which has resulted in some articles about the program. 

There are no plans to expand the scope of the program at the moment but administering it has resulted in the hiring of the WITS Officer in the last year. The WFNS has overhauled its website and is planning to redo the WITS one as well.

The program is sponsored by Nova Scotia Tourism, Culture and Heritage, Nova Scotia Education and Bell Alliant. Funding from government sources for operating costs is received annually pending a final fiscal report and is considered stable. The private sponsor is relied upon to purchase books for schools and has alternated in recent years between Bell Alliant and Canada Post.

See: http://www.writers.ns.ca/wits/index.html
Contact, Heidi Hallett: wits@writers.ns.ca
L3 Writers Conference (Barrie, Ont)

The L3 Conference takes place for 1-2 days every April since 2008 at Barrie North Collegiate Secondary School, with workshops and seminars for students during the day and readings from visiting authors (open to the public) in the evenings. 

The conference is run by teacher Brian Adduono. It is set up as a ‘gown and town’ affair with partnerships between Barrie North Collegiate (venue and student volunteers), Georgian College (finance), the Simcoe Country School Board (finance), the City of Barrie (promotion), Harmony Printing (promotional materials), Page and Turner Books (book sales) as well as local businesses in the Barrie area. It receives no government funding at municipal or provincial level. No funding is stable and must be raised annually.

Students at Barrie North Collegiate actually run various aspects of the conference, including hosting authors and students, setting up equipment, videotaping, designing posters, preparing conference packages, and other duties which promote professional development.

Other local high schools can send their students to attend the daily workshops for a fee. Usually, according to Adduono, 8-10 other high schools participate annually. He contacts other high schools, both public and Catholic, with a promotion package (flyers, posters etc) and personally emails/calls all English Dept. heads and certain teachers to announce the conference.

It has begun expanding its programming where possible, recently forming a partnership with Toronto’s IFOA as part of its YoungIFOA programming to send young adult authors from the IFOA to Barrie North Collegiate. 

See: www.l3writers.ca
Contact Brian Adduono: badduono@mail.scdsb.on.ca
Writers Federation of New Brunswick

Currently has no program with the public school system. It was more directly involved with New Brunswick’s “Writers in Schools Program” until 7-8 years ago. It is now a provincial government initiative where the WFNB provides information on potential writers and other support. 

Contact, Lee Thompson: thomlee@nb.sympatico.ca
Prince Edward Island Writers Guild

The PEIWG has a “Writers in the Schools Program” to place authors in schools. According to their website:

“Every year PEIWG arranges and pays for author visits to public schools to inspire children and teachers about the act of writing. Authors are matched with a teacher through a specific set of program guidelines developed over the years. Teachers have time to discuss and collaborate on the author’s presentation if they so desire, and sometimes writers will address specific curriculum components. This program is generally funded by PEIWG with matching funds from the PEI Department of Communities, Cultural Affairs and Labour. It is free to students and teachers. PEIWG hopes to expand this program as we can currently meet only about 20% of the demand.”

See: http://www.peiwritersguild.com/PEI_Writers_Guild/About_the_Guild.html
Contact: peiwritersguild@gmail.com
Newfoundland and Labrador Arts Council

The provincial NLAC runs a “Visiting Artists’ Program” for all kinds of artists (writers, musicians, visual artists, dancers, theatre artists, new media artists, filmmakers, craftsmen etc) to place them in all school levels (K-12). It is a joint program between the NLAC, the Cultural connections Strategy of the NL Department of Education and the NL Teachers’ Association. Teachers at the host school apply for VAP funding once they have decided on an artist to come to their classes. 

VAP funding covers up to $500 per visit with a possibility of up to $200 for travel subsidy if the artist is not local to the school area. 

See: http://www.nlac.nf.ca/grants/vap.htm
Contact, Ken Murphy, Program manager: kmurphy@nfld.net
League of Canadian Poets

The LCP runs a “Poets in the Schools” program for Ontario elementary and high schools only funded by the Ontario Arts Council. Participating poets must be members of the LCP.  

The host institution is expected to check the availability of the desired poet and apply to the LCP directly for funding. The fee is $200 per half day and $300 for a full day, shared by the LCP and the school. The LCP reimburses travel, accommodation, meals and mileage directly to the poet. For Northern schools, the LCP covers the entire fee for poets who visit a minimum of three schools in one area.

See: http://www.poets.ca/linktext/programs.htm
Also: http://www.poets.ca/linktext/writersinschoolscanada.htm
Contact, Ingel Madrus, Programs and Communications Manager: readings@poets.ca
Authors at Harbourfront/IFOA (Toronto, Ont)

The International Festival of Authors has been giving youth-based programming for approximately six years as part of the YoungIFOA section of the IFOA. It hosts young adult authors at the IFOA and sends authors to both public and high schools in Toronto and Southern Ontario cities like Hamilton, Burlington, Uxbridge, Barrie, Prince Edward County, Midland and Owen Sound. Authors give readings and have Q&A with the students but do not give workshops.

See: http://www.readings.org/?q=all_ages
Contact: 416-973-4760

Eden Mills Writers Festival (Guelph, Ont) and St. John’s-Kilmarnock Secondary School (Breslau, Ont) 

Adrian Hoad-Reddick, the head of the English program at St. John’s-Kilmarnock Secondary School, and a member of the executive of the Eden Mills Writers Festival and the Elora Writers Festival, has spearheaded a number of interesting youth reading and writing initiatives. He has mounted several writing workshops geared at teen writers as part of the Eden Mills Writers Festival. He recruits students to host, interview, or operate the technical equipment for a poetry-focused radio program, “The Poetry Repair Shop.” He has also instituted a writer-in-residence program for his school in Breslau, and has taught new Canadian works, such as my own To Whom It May Concern in his classroom, in innovative ways. For instance, the students in the class were asked to compile their own “Coles Notes” version of the book, each student signing up to summarize a particular chapter, or to outline the themes of the book, or to provide a character sketch. The students also recreated elements on the book in their school, including a large mural composes of articles from teachers and students from the entire school (even those not formally studying the novel).

Canadian Writers in Person Series, York University (Toronto, Ont)

The Canadian Writers in Person course, offered by York University as a first-year undergraduate course, is a degree-credit course for students at York University, in which students study a recent book of Canadian literature (generally fiction or poetry) one week, and then the author appears to read from and to discuss the book the following week. While the first week of studying the book formally with a professor is open only to students registered in the course, the second week, the author’s appearance and discussion, is open to the entire public for free.

10 suggestions and best practices:
1) Schools that could benefit from writers-in-the-schools programs should be sent information about the programs well in advance of deadlines so that more schools can actually benefit from the programming. 

2) Councils or guilds that administer writers-in-the-schools programs should all keep rosters of available artists or provide a link to such a roster. (One example in Toronto is the Neighbourhood Arts Network.) 

3) Writers in the schools programs offered through arts councils rather than writers guilds seem to offer more diversity to schools in terms of writers, as these writers need not necessary belong to a particular guild.

4) The vast majority (if not all!) of the writers sent into schools through writers-in-the-schools programs are sent to visit English classes, even though works of art are relevant to more than just the field of English literature. More outreach needs to occur in order to encourage schools to engage literary writers as part of other curricula (i.e. cultural studies courses, philosophy courses, science courses, biology courses, and more).

5) Writing and reading camps for teens, at festivals, in schools, and/or part of reading series or one-off events, are great ways to engage teenagers in reading and writing in a focused and exciting way. As evidenced by the L3 Conference in Barrie, it is also an innovative way to teach professional work skills.

6) Encouraging universities to advertise their author events more widely to the public (and to make those events open to the public!) can encourage reading and discussion of books from many demographics.

7) Teaching recent Canadian books in schools is an opportunity to engage students in producing critical material about the book, which offers them more of a hands-on experience of literary criticism (as evidenced by Adrian Hoad-Reddick’s “Coles Notes” assignment).

8) Several of the writers-in-the-schools programs in the west are partially funded through Lottery and Gaming. Can other provinces benefit from this funding resource?

9) There needs to be more notification of the writers-in-the-schools programs to band schools, alternative schools, and to schools in rural areas. There should be increased funding to travel to rural schools, as well.

10) Most of the writers-in-the-schools programs tend to enlist fiction writers. Promoting more literary diversity in the schools can likely engage a more diverse audience (i.e. poetry, plays, non-fiction, graphic novels).
Subtopic Three: Adult Reading Practices

Margaret Mackey
We don't know enough about adult reading practices and we truly don't  know enough about how young people move from their YA reading,  supported to varying degrees by their school and public libraries, on to free and independent adult reading.  We know still less about how to support them through this transition.  I'm going to start by advertising something I'm involved in myself, simply because I know of so little else like it.  For 15 years some colleagues and I have produced an annual column in the reviewing journal Resource Links (it appears in the October issue each year and a cumulative version  

appears on my website every spring, merging all the previous columns). What we try to do is select contemporary adult Canadian titles with potential appeal for strong teenage readers.  Our column is a long way from being definitive, but we do believe it is a lot better than nothing.  (The new column will appear in the October issue of Resource  

links and the cumulative annotated list is available at  

http://www.ualberta.ca/~mmackey/Adult_Canadian_Books_2010.pdf
Serving the reading pleasures of adults is a topic that resonates with public libraries in particular, and there are materials that support such work by supplying information about reading in accessible forms. Catherine Ross, Lynne McKechnie and Paulette Rothbauer have produced one of the best:  Reading Matters: What the Research Reveals about  

Reading, Libraries, and Community, published by Libraries Unlimited (2006).  It includes information about a variety of age levels. Stephen Krashen's work on The Power of Reading:  Insights from the Research (2nd edition, 2004, published by Pearson Education Canada) does not really treat the question of adult reading but many of the  

points he makes are readily transferable in supporting an argument about why service to adult readers is important.

All contemporary reviewing structures feed into support for adult readers, and we need more research about the role and importance of online reviewing arrangements, particularly perhaps for those in transition to adult reading.  Similarly, the role of book groups is significant, and some material exists on how to create and support a  

book group - titles to be specified later.

Rachel Van Riel and her British colleagues have done a huge amount of work in making libraries more reader-friendly, and she describes some of their principles and tactics in The Reader-Friendly Library Service (van Riel, Fowler and Downes, published by the Society of Chief Librarians in 2008).  Ms. van Riel is doing workshops on this topic in  

Edmonton, Calgary, and points in Ontario in October 2010).

The role of the media in supporting adult readers is another area where more research would be welcome.  The CBC's "Survivor"-based book marketing contest is one way of publicising particular titles and the broader idea of reading in general.  Some libraries run "One City One Book" programs that incorporate media support and draw attention to the whole idea of reading.  Prize award ceremonies in some cases involve media coverage as well, for the longlist, the shortlist, and the winner.  Such programs have really only begun to tap the power of social media - in many cases, a "mobile" campaign still involves  

something like poetry posted on the walls of buses (a worthwhile project in its own right but not the only kind of "mobile" now available to us).

Librarians support each other with innovations such as the Canadian readers advisory listserv RA Talk.  It is sometimes too easy to overlook the new forms of support now available through retail outlets both virtual and actual.

Edmonton Public Library produced a task force report on readers advisory issues in 2003; it would be interesting to know if other libraries have headed in that direction.  And EPL is one partner (others include Strathcona County Library, the School of Library and  

Information Studies at the University of Aberta, and local teacher librarians) in a local all-day workshop, happening this coming Friday, October 15, 2010, aimed on "supporting readers through partnerships." Funded by a grant from the Alberta Government, this workshop is free to anyone who works with readers in any capacity and well over 200 people have signed up for it, representing many forms of reader  

support.  The program for the day is available at http://pages.sclibrary.ab.ca/
This list represents a start at exploring some of the many ways in which we try to help each other understand and serve the very varied needs and pleasures of adult readers.

Subtopic Four: Valued Partners for Reading Initiatives
By Erin Walker

(Potential partners/resources such as online book clubs, blogs, festivals,
 library and literacy groups, etc. 

Online Book Clubs and Social Networks

Online social networks for teen readers address a need for Canadian teens to connect to their peers through reading. Most teens today are comfortable online and an asynchronous model fits easily into their busy lifestyles; any teen with an Internet connection can participate at anytime. 

Scharber, Melrose and Wurl (2009) see online book clubs run by public libraries “as sites of possibility – a medium through which libraries can readily encourage literate practices in younger generations.” They add that, “given teens predisposition to technology, online book clubs may be a motivating factor for teens to sustain and encourage their voluntary reading of books and other materials as they move through adolescence” (176).  As Scharber (2009) observes, “online book clubs encourage pleasure reading (an "old" literacy practice) and also provide online forums for kids to discuss the books and socialize ("new" literacies practices). (433). 
Furthermore, research suggests that adults are not teens’ preferred source of reading recommendations. Many teens prefer "digitally designed" resources and situations that allow for interactivity, connectivity, and access (Dresang, 1999). The following examples of online book clubs build on teens’ natural preference for peer recommendations, offering safe and relatively anonymous spaces for them to offer each other reading suggestions. Teens’ participation is commonly encouraged through prizes, contests, and giveaways. 

CANADA 
TeenRC.ca 

TeenRC.ca is year-long, national book club developed by librarians for Canadian teens. The program’s primary goals are to encourage teens to read, to support them in their reading, writing and thinking, and to provide for them a safe, online venue in which to discuss their reading and literature-related ideas. Teens who register for the site are invited to submit book reviews, participate in reading-related discussion forums, and interact with guest authors in online chats. 

A dedicated team of librarians and library school students serve as volunteer moderators for the site, ensuring that teens’ personal information is protected and that content adheres to the site’s strict terms of use policy. Self-guided training is available for participating libraries and moderators. 

When it launched in 2005, TeenRC.ca was a summer reading club offered only in the province of British Columbia. It gave 13-18 year olds a chance to continue being involved with reading after they had aged-out of the province-wide Kids’ Summer Reading club. By 2007 it had become so popular that it was running in seven other provinces and running year-round. To date, over 650 public libraries and 3,000 teens have enrolled.

Member libraries have access to program resources via a separate librarians’ site (http://teenrc.bclibrary.ca/). Here, member libraries can access press release templates, sample letters to send to area schools, sponsorship request letters, and customizable graphics for use in their own program guides, websites, posters, etc. The librarians’ site also shares ideas for promoting TeenRC.ca in their communities and helpfully lays out a number of well-articulated reasons why libraries should join the program. 

A 2009 press release about the program quotes Celine, a Member of TeenRC:  “Truly TeenRC has changed my life, I used to be in assisted learning classes, but because this website has encouraged me to read...it is no longer a chore. Teen RC forces one to comprehend and examine the book rather than memorize. Writing reviews is a unique experience that one doesn't get in school. Because of this website, I am no longer in learning support, getting A's in English and I love to read.” 

TeenRC.ca costs between $40,000 and $50,000 a year to run. Until recently, the program was administered by the Greater Victoria Public Library (GVPL) with financial support from the BC Ministry of Education, the CanWest Raise-a-Reader Fund, and membership dues from participating libraries. Due to budget cutbacks, the GVPL can no longer lead the program. As of September 2010, the Public Library Services Branch (PLSB) of the BC Ministry of Education is running TeenRC.ca on a temporary basis, providing only basic site services. A new financial sponsor is needed to keep the program running. The PLSB notes that while several organizations have expressed an interest, no formal arrangements have been made at this time. 

 (NB: I had made arrangements to speak with Leah Pearce, former TeenRC coordinator, and Susan Laidlaw from PLSB but had to reschedule due to illness. I may have more to report here once those interviews take place—this week, I hope! .) 


Bookurious.com 

Bookurious.com is an online community operated by Random House Canada. It is designed especially for Canadian readers aged 13 to 17 and uses the custom social network platform, Ning. The site invites teens to talk with other members about their favourite books, help others discover new authors, and participate in challenges and giveaways. 

Bookurious was launched in September 2009. While Random House Canada had been running an adult reading community, BookLounge.ca, for several years, they weren’t seeing anything similar for younger readers in Canada and wanted to provide the same kind of community experience for teens. “To help us get the site off the ground, we put out a call to employees and friends to help recruit the young readers they knew,” says Tan Light, Bookurious moderator and Digital Coordinator at Random House Canada. “We started with a team of about 25 teens who wanted to work with us in establishing what the Bookurious community should look like.” Today, the site has grown to around 600 members.

At Bookurious, teens will find a wide variety of reading suggestions and booklists compiled by Random House staff. “Our reading suggestions are made up of our [Random House] books to start, because these are the books we know best,” says Light. “But that is a jumping off point for our members to talk about books in that theme and to make their own suggestions to each other—no matter the publisher.”

Bookurious members are encouraged to share reviews and blog posts about what they are reading. The site is active with teen-generated discussion. Recent topics include “Top Ten Best Books You've Ever Read!” “I had to read this for School, but I liked it!” and “Sick of vampire books?” Teens can also participate in Q&As with popular authors such as Kelley Armstrong, Eric Walters, and Y.S. Lee.  Many members use their Bookurious blogs to keep track of their progress in various reading challenges. 2010 challenges include a Summer Reading Scavenger Hunt and an ABCs of Reading Challenge. Light says reading challenges like these “encourage our members to read beyond their regular interests.”

The site frequently solicits member feedback and suggestions. This autumn, the site will launch a Member-of-the-Month feature and host its first monthly book club. Although the privacy rules and regulations are not as stringent as TeenRC.ca, the site is well-moderated and there are clear guidelines for web safety.

While Bookurious has grown rapidly in large part due to word-of-mouth, the site also uses Facebook to connect with teen readers. The Bookurious team also appears at public book events such as the Word on the Street Festival in Toronto. 


Word Out: Toronto Public Library’s Teen Summer Reading Program 

Word Out is a free mostly-online summer reading program for Toronto teens run by the Toronto Public Library. The program allows teens to participate in person at their local branch or virtually via the Word Out blog. From the blog, teens can find out about recommended books available for loan at the library, share book reviews, participate in online discussions, and read interviews with popular authors. Teens who register with the site can enter weekly contests and are eligible to earn coupons they can use to pay down their library fines. 

Each week, Toronto Public Library staff highlight three recommended books on the Word Out blog—one fiction, one non-fiction and one graphic novel. Teens are encouraged to comment with their own recommendations and participate in Word Out events happening at their local TPL branch. In 2010, Word Out also added the ability for teens to post video reviews. (NB: I am still waiting from some program stats from TPL, they said they may be able to share an early version of their final report with me once it is ready.)
Other Canadian libraries have run similar summer reading programs for teens with online components. For example, Hamilton Public Library’s Teen Summer Reading Program went digital in 2010.  

Hamilton Public Library’s Teen Summer Reading Program 

As Kathleen Drennan-Scace, teen librarian with HPL explains, “We wanted a way to replicate the kids’ summer reading program for teens but without them having to come in and report on their books.”  Basically, the program has two components. 1) teens read and review books and 2)they also vote on a “top novel.” The teens can post reviews online using a survey website (wufoo.com) or they can also write reviews and leave them in the branch. “I think it’s a great way for reaching out to teens who can’t get to a library and this is backed up by our bookmobile actually having the highest number of teen participants this year,” says Drennan-Scace. 

Teens who write 12 reviews win a book of their own. The prizes this year ranged from Vampire Diaries to Pride and Prejudice. “We tried to have something for everyone including manga and books that are more ‘tween’ like Artemis Fowl and Percy Jackson,” says Drennan-Scace. There were also weekly prizes on the blog for teens that submitted their reviews online. Many teens kept reviewing after 12 books. The program was so successful, that the library noew has a volunteer team of 6 teens that review for the blog year round. “It’s a great way of engaging teens without having to get them together in one spot,” says Dreanna-Scace. 

The Top Novel component is where teens vote on one of six books. The six books this year were Hush, Hush by Becca Fitzpatrick, Catching Fire by Suzanne Collins, Leviathan by Scott Westerfeld, Maze Runner by James Dashner, The Reckoning by Kelley Armstrong and Witch & Wizard by James Patterson. “We got tons of votes each week and since the poll was on the blog, it meant that they had to go over to the blog to vote and hopefully something else caught their eye while they were there,” explains Drennan-Scace. “A lot of teens did read and review the Top Novel books which is awesome because it may have introduced them to new authors that they haven’t encountered before.” 

The library is still struggling with the best way to get teens reading over the summer. “I think the biggest barrier in a lot of ways is that while teens are reading over the summer, they don’t necessarily know that they can be rewarded for reading at the library. If they don’t visit our website and only pick up holds (thereby not browsing the teen section where presumably there are SRC posters), they might not be told about the program. If they’re not library patrons, they probably won’t know about the program,” says Drennan-Scace. 

Wattpad.com 

Launched in 2006, Toronto-based Wattpad is an e-book community and website with a large and active teen and young adult demographic. User stats suggest that 80% are under the age of 25 and most of them are female (Nawotka, 2010). The majority of Wattpad titles are downloadable as single chapters, typically of between two to twenty pages in length. Most are written by aspiring young authors, though some traditional publishers have also begun experimenting with distribution through the site. In 2007, 17,000 eBooks from Project Gutenberg were made available. 

The most frequently accessed stories appear on the "Hot List”, some of which have been downloaded more than one million times. The site’s most popular title to date has been Dinner with a Vampire by 15 year-old Abigail Gibbs. The story was the winner of the Watty award (Wattpad’s annual writing contest) and has been read approximately eight million times! The Watty Awards also invite writers to cast their stories’ characters with their favourite Hollywood stars. According to a Wattpad press release, the “most popular are the stars of Twilight, who writers choose to play fictional characters ranging from the average high school student to the supernatural and highly imaginative.”  

Wattpad’s young authors are being featured regularly in teen media outlets such as Canada’s Faze magazine. 
UNITED KINGDOM 

Groupthing.org

Launched in the fall of 2008, Groupthing.org is an initiative spearheaded by the United Kingdom’s Reading Agency.  It is a web 2.0 tool designed to help public libraries develop young people’s literacy and reading for pleasure by harnessing two main interests of today’s youth—the Internet and generating and exchanging their own creative content. 

Similar to TeenRC.ca, Groupthing has two components: groupthing.org and groupthing professional. Groupthing encourages wider forms of reading and helps libraries reach young people who are turned off traditional forms of reading. Groupthing.org is a moderated social network where young people can have conversations with other young people about reading and writing, and where they can publish their own creative work.  This online environment is open to all young people ages 13 to 18. Youth are encouraged to set up their own groups, post their own creative content, chat and debate, rate and review, enter competitions, and get involved in the site’s development. From time to time, authors, publishers, and game designers drop in to blog or chat with teens. 

Groupthing professional offers libraries, schools and other organizations working with young people a virtual space for conversation with other professionals and access to resources, ideas, and promotions to help engage young people in creative reading activities. The Reading Agency reports that over one-third of the UK Library network currently subscribe to groupthing.

Spinebreakers Update: 30-Oct-10
According to this article in The Telegraph, Penguin UK is set to launch a social network for teens called Spinebreakers, in an effort to keep young people interested in reading.  Penguin hopes that “giving reading its own social network, which is written and edited by teenagers, will help keep reading relevant in the digital age.”  See http://www.spinebreakers.co.uk
UNITED STATES

Readergirlz

Readergirlz is an online book community which challenges teen girls to “read, reflect, and reach out!” It was started in March 2007 by four award-winning YA authors: Justina Chen Headley, Dia Calhoun, Lorie Ann Grover, and Janet Lee Care. Each month the Readergirlz feature a YA novel, and offer book party ideas, a playlist, an exclusive author interview, discussion questions, other recommended reads (fiction and non-fiction), as well as a community service project related to the book of the month. The group aims to inspire readers to get active not only in book groups, but also in their communities.

As the Readergirlz manifesta outlines, the goal is to get readers to “have serious fun” while sharing their thoughts about books they read. They also encourage girls to take something away from each book, to strive to make a difference in their lives and communities, and “to make history of their own.”  The Readergirlz book selections are guided by the postergirlz, an advisory council made up of booksellers, librarians, prominent YA Lit bloggers and avid teen readers. The Readergirlz have an extensive online presence including a blog, YouTube channel, and Twitter account. 

Other Examples of Using Digital Space to Connect with Teen Readers:

CANADA


Indigo Teen Read Awards

This summer, Indigo Books launched the Teen Read Awards, a celebration of popular teen fiction as well as the Canadian fans who read and love teen books. According to an Indigo press release, this new awards program aims to provide “a new and exciting platform to support [and] encourage reading and literacy among youth in Canada.”  

Publishers were invited to submit nominations in 10 teen-friendly award categories (Best Hottie, Best Liplock, Best Villan, etc). A panel of teen fiction experts then shortlisted four nominees in each category. From June 22 to September 12, 2010, Canadian teens cast their votes in store and online at www.teenreadawards.ca.  Teens were also invited to recommend a fifth nominee in each category.  Each vote made them eligible to win daily prizes such movie tickets, autographed books, and a Kobo e-book readers. The Teen Read Awards had a very strong online presence, including an active Facebook group.

Indigo reports that more than 15,000 teens voted for their favorite books and 334,000 votes in total were cast. Trevor Dayton, Indigo’s V.P. of Kids and Entertainment told Publishers Weekly, “I think teens have become accustomed reading en masse and for reading to be a social thing, and they become used to using the release of the new books that they are most enthusiastic about as an opportunity to celebrate reading and celebrate the social aspect of reading.” He adds that the Teen Read Awards are “also just a great opportunity for kids to…celebrate reading no matter what’s on the publishing schedule.  

(NB: Indigo’s PR person has also promised to send me some official stats about the program) 

UNITED STATES 

The Amanda Project 

Launched in 2008, The Amanda Project is a story told through an interactive website and book series for readers aged 13 & up. The writing-focused social network is designed and written as if by characters from the Amanda novels, and encourages readers to enter the novel’s world by joining the search for Amanda, following clues and reading passages that exist only online, and ultimately helping to shape the course of the Amanda narrative across eight novels.

 At the Amanda Project website, users can become a character, create a profile, comment on weekly stories and post their own theories (with the chance to be included in future stories and even published in the books). They can upload art, listen to and download the character’s favorite music, uncover clues, and discover more about Amanda. 


Loser/Queen

This summer, Simon & Shuster launched a teen-targeted online serial novel, Loser/Queen, by author Jodi Lynn Anderson. Teens were invited to visit the Loser/Queen website to read the beginning chapters of the book and then vote on how the story will continue in the next installment. The first four chapters were posted on July 28th, 2010, with new chapters posted each Monday through September 13th.  

Justin Chanda, Vice President Publisher Simon & Schuster Books For Young Readers, told YPulse.com, “teen readers will not only be voting on where the story will go, but they will also be commenting and sharing ideas, [and] voting on the cover of the eventual printed book. The community of readers will be a large part of the online experience. A paperback and e-book version of the final novel will be released December 21, 2010.

Readers will be able to browse several interactive elements embedded in the text, including links to YouTube videos, online recipes, a yearbook-style glimpse at the story’s characters, the author’s vlog (video commentary) about the story. 


YALSA Teen Reads Week & WrestleMania Reading Challenge: 

Teen Read Week (October) is an initiative of the Young Adult Library Services Association (YALSA). This year's theme is “Books with Beat @ your library," which encourages teens to read poetry, audiobooks, and books about music. Participating libraries (including many in Canada) celebrate Teen Read Week with a variety of special events and programs aimed at encouraging teens to read for pleasure and to visit their libraries for free reading materials. This year, the program is being promoted through a variety of online venues: 

· Author Nikki Grimes created a video about the importance of reading. See: www.ala.org/teenread
· The 2010 Teens' Top Ten list was announced in a video featuring World Wrestling Entertainment Diva, Eve Torres. See: www.ala.org/teenstopten
· Teens can vote for next year’s Teen Reads theme at: http://www.surveymonkey.com/s/trw2011
YALSA also runs the WrestleMania Reading Challenge, which is now in its fifth year. Teens pledge to read 5 books or graphic novels between Teen Read Week and the big WrestleMania event in April, and complete a challenge project (the parameters of which change from year to year). Participating libraries distribute pledge forms and host events at their libraries to encourage teens to complete their WrestleMania Reading Challenge projects. According to YALSA, “the goal of this program is to reach reluctant readers and get more teens reading beyond Teen Read Week by implementing a reading incentive program that provides prizes from World Wrestling Entertainment (WWE) as a reward.” Last year, two teens from Oshawa, Ontario took top honors in the competition.  See: Ontario students golden at WrestleMania Reading Challenge
Festivals, Workshops, Events, Groups, etc. 


Ottawa Public Library’s Teen Authors Week

The Ottawa Public Library, in partnership with the Ottawa International Writer's Festival, is hosting its first Teen Author Week, October 21 to 29, 2010.  The festival’s emphasis is on writing and how to get published. There will be appearances by several high profile authors such as Kenneth Oppel, Lesley Livingston, Max Turner, and Monique Polal. 

Saskatchewan Festival of Words—Teen Writing Experience (TWE): 

In partnership with Sage Hill Writing Experience, the festival organizes an annual weeklong workshop for Saskatchewan teens ages 14–18. Selected teens work with an established writer and guest presenters to learn the craft of writing. The festival culminates with each participant reading from the work they developed during the workshop. 


Small Print Toronto

Small Print Toronto runs writing workshops and interactive events for youth. The series aims to get kids and teens excited about books and reading in unconventional ways. Its “Teen Beat” programs allow YA authors to “get a candid and creative response to their latest work directly from their primary audience.” Recent Teen Beat events have featured Emily Pohl-Weary and Lesley Cowan talking about writing and working with at-risk youth, Ibi Kaslik and Susan Juby discussing overcoming addiction, and a street art chalk drawing contest and panel to celebrate the release of Watch This Space by Hadley Dyer and Marc Ngui. Upcoming events include a writing workshop for teens by Robert Paul Weston based on his new novel Dark City, and a DIY comic workshop. 
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Subtopic Five: Teen Reading and Self-Identity: Review of the Literature
By Vivian Howard
Reading behaviour

Most previous studies of reading habits have found that reading increases until age 10-12 and then begins to decline at age 13-14.  In 1971, Whitehead found that 9.4% of 10-year-old girls and 15.8% of boys had not read a book in the previous month but that this number increased to 32.4% of girls and 40% of boys at age 14.  Like the Whitehead study, the two studies conducted by the Children’s Literature Research Centre at Roehampton University (1996, 2007) also track a decline in reading by age 11-14, particularly for boys, and found that magazines are the most popular form of reading for all age groups.  Similarly, the Canadian Opening Doors study (Fasick et al, 2005) reports that respondents in grade 4 are significantly more enthusiastic about reading than respondents in grade 7, and the Halifax Regional School Board’s 2006 Literacy Assessment Report finds that 72% of students in grade 2 but only 55% of students in grade 9 voluntarily read in their free time.  

Niewenhuizen’s study of Australian teens reports parallel findings: 

…Enjoyment of reading for pleasure drops dramatically in teenagers, with 45% of primary students saying they really like reading for pleasure, down to 24% amongst secondary school students.  None of the other pleasure activities register such a decrease in enjoyment post-puberty.  Clearly, something happens to the reading experience of young people to make it seem a lot less enjoyable when they reach secondary school than it was in primary school  (2001, p. 19).  

Likewise, the 2004 National Endowment for the Arts Reading At Risk survey asked American respondents if they had read a book for pleasure in the past year.  According to this survey, the 18-24 year-old age group has gone from the group second most likely to read in 1982 (with 59.8% indicating that they had read at least one book for pleasure in the past year) to the least likely to read in 2002 (with only 42.8 responding that they had read at least one book for pleasure in the past year).  

A few studies have not found that book reading declines with age.  Heather’s (1981) findings did not show a steady decline in book reading.  She concluded that the book reading habit is established at an earlier age and that students can be classified as readers or non-readers well before their teen years.  Moffitt and Wartella (1992) differ from all previous studies in that their research actually shows a positive correlation between reading and age.  Seventy-eight percent of the teenagers in their survey self-identified as readers, but they note an upward trend: 76% of high school freshmen self-identified as readers in contrast to 86% of high school seniors.  In Bjorginvinsdottir’s (2003) research into the reading habits of Icelandic teens, older teens aged 16-18 reported reading more than younger teens.  Bjorginvinsdottir (2003) hypothesizes that in her survey population, reading appeared to decline between ages 12 and 16 and then increase.   However, these studies all rely on self-reports of reading activity and inaccuracies and misrepresentations are, of course, possible.  Heather’s (1981) study is perhaps the most reliable, since she relied on both interviews and written reading journals to record reading activity of her participants.

Several researchers have undertaken detailed studies of reading behaviour of children, teens and adults, encompassing investigation of the relationship of reading to other leisure activities such as watching television or playing videogames, the types of material read for pleasure, the degree of reading engagement, sources of pleasure reading materials, personal influences on reading, and level of participation in supplementary reading activities such as book clubs or summer reading programmes.  
Leisure activities

In the late 1970s and early 1980s, in the early years of the phenomenon known as young adult literature, several researchers (Landy 1974; Lewis 1976; Burdenuk 1978; Amey 1981) undertook studies of Canadian young adult reading habits. All of these studies found that reading is popular with teens but not as popular as other leisure activities such as watching television or listening to the radio.  

Electronic media are increasingly available to today’s teens.  In his study of year 8 and 10 students in the UK, Benton (1995) found that 99% of his sample had at least one television at home and 70% had a television in their bedrooms.  Ten years later, the Opening Doors study (Fasick et al, 2005) found that 90% of urban Canadian grades 4 to 7 students had at least one computer at home, 80% had home Internet, and 50% had a computer in their rooms.  Virtually all respondents reported watching at least one hour of television each day; 20% reported using the computer for at least an hour a day, and 30% of boys reported playing videogames for at least an hour a day.  The Pew Internet and American Life Project (2005) reported that 87% of teens are Internet users, up from 73% in the year 2000, and concluded “Compared to four years ago, teens’ use of the Internet has intensified and broadened as they log on more often and do more things when they are online….For many teens, the Internet has replaced the library as the primary tool for doing research for significant projects” (n.p.)   In its national survey of American reading trends, the National Endowment for the Arts (2007) found that 58% of 7th to 12th grade students use other media (primarily watching television and listening to music) while reading.  This report speculates that this multi-tasking may lead to less focused engagement with a text.

Today’s teens have grown up with television, videogames and computers.  Has time in front of the computer, television or videogame screen displaced time that could have been spent for reading?  Many studies reveal just the opposite: Drotner’s 1998 study of Danish teens reveals a positive correlation between television viewing/computer use and leisure reading.  However, she also points out a generation gap between teens’ multi-faceted media culture of which print is only one dimension and the traditional print-based culture of school.

The recent Canadian survey, Reading and Buying Books for Pleasure (Createc, 2005), revealed a similar positive correlation; reading books and watching television are rated as the number one leisure activities of Canadians aged 16 and older (both are selected as the top choice of 26% of those surveyed) whereas Internet activities (games, chatting, browsing) are the favourite activities of only 9% of those surveyed.  Canadians reported spending a bit more time on the Internet at home (5.5 hours per week) than reading books for pleasure (4.6 hours per week) but a positive correlation between Internet use and reading books was apparent: those who used the Internet the most also read the most.  Researchers concluded that the Internet has actually reduced television viewing and newspaper/magazine reading but has not reduced book reading among Canadians aged 16 and above.  This finding could also be mirroring another correlation: Canadians without home Internet are among the least educated of the population.  Researchers were unable to state whether the Internet actually encourages reading but maintained that further study is necessary to determine the nature of the relationship between reading and Internet use.  (Interestingly, this study found that book purchases over the Internet are very limited: only 4% of those surveyed reported having made book purchases from an Internet site.  Respondents used the Internet to find information about books rather than to purchase them.)

The previously cited 2004 poll conducted by the National Endowment for the Arts, the Reading at Risk study, which tracked a steady decline in literary reading by adult Americans over the past twenty years, with the steepest decline among the youngest age group surveyed, 18-24 year-olds.  The number of Americans who read literature has declined from 56.9% in 1982 to 47.6% in 2002, leading the investigators to conclude that the decline in reading correlates with increased use of the Internet, DVDs, videogames and portable digital devices: “Literature now competes with an enormous array of electronic media.  While no single activity is responsible for the decline in reading, the cumulative presence and availability of these alternatives have increasingly drawn Americans away from reading”  (n.p.).

In November, 2007, the National Endowment for the Arts released a follow-up to Reading at Risk, To Read Or Not To Read: A Question of National Consequence.  This study, described by NEA Chairman Dana Gioia as “the most complete and up-to-date report of the nation’s reading trends” (p. 3) synthesizes an array of publicly available statistical data from government, academic and foundation sources including NAEP 2004 Trends in Academic Progress: Three Decades of Student Performance in Reading and Mathematics (U.S. Department of Education, 2005); Generation M: Media in the Lives of 8-18 Year-Olds (The Henry J. Kaiser Foundation, 2005); and The American Time Use Survey (U.S. Department of Labor, Bureau of Labor Statistics, 2006) and concludes that reading for pleasure in the United States continues to decline.  This decline in voluntary reading is accompanied by a decline in student academic achievement test scores.  Gioia states, “This study shows the startling declines, in how much and how well Americans read, that are adversely affecting this country’s culture, economy and civic life as well as our children’s educational achievement” (p. 4).  Most significantly, while Reading at Risk (2004) focused exclusively on literary reading done by adults aged 18 and over, To Read Or Not To Read examines a wide range of reading formats including books, magazines, newspapers and online reading, and includes a wide range of age groups, from eight-year-olds to senior citizens.  The report writers conclude that reading is declining as an activity among teenagers and that voluntary reading rates diminish steadily from childhood to late adolescence.  Teens spend less time reading than do people of other age groups and teens often use other media while reading, which may suggest a less focused engagement with the text.

To Read Or Not To Read (National Endowment for the Arts, 2007) cites statistics generated by the Time Use Survey conducted annually by the United States’ Department of Labor; this survey reveals that television watching consumes about half of the total daily leisure time of all Americans aged fifteen and older (p. 38).  On weekdays, American teens and young adults (aged 15-24 years of age) watch television for about two hours but spend only 7 minutes a day reading for pleasure; on weekends, this age group watches television for just over 2.5 hours a day but reads for only 10 minutes a day.  While readers and non-readers watch the same average amount of television per day, the likelihood of reading diminishes with additional hours watched, according to the 2002 Survey of Public Participation in the Arts.  To Read Or Not To Read also cites the results of the report Media Multitasking Among American Youth: Prevalence, Predictors and Pairings (Henry J. Kaiser Foundation, 2006) which found that 58% of American 7th to 12th graders multitask while reading, either some or most of the time: according to this report, an astonishing 35% of teens’ leisure reading time is shared with other media.  To Read or Not to Read concludes:

…[M]ore data are needed to show conclusively that multitasking, especially with information technology, helps or hinders productivity in any single task.  But given what we know about reading as a sustained act of participation with a text, an act requiring great resources of memory, imagination, and intent questioning, it seems unlikely that multiple diversions during the reading process itself can do anything but dilute the reader’s experience and enjoyment of a literary work….Add to this possibility that the dilution is occurring at the formative stages of a reader’s development – when any reading at all competes heavily with other demands on a youth’s leisure time – and the prospect grows more troubling. (2006, p. 44)

Reading engagement

The national telephone survey Reading and Buying Books for Pleasure was conducted by the department of Canadian Heritage (Createc) in January 2005.  This study was the first major national survey of Canadian reading and book-purchasing habits since the survey Reading in Canada (Graves and Dugas, 1992).  In the 2005 survey, 1,963 Canadians aged 16 and older were asked about their reading behaviours and preferences, their reading skills, their attitudes towards reading, their use of the public library, and their book-buying habits.  In contrast to the 2004 National Endowment for the Arts (NEA) poll of Americans and their reading habits discussed above (Reading at Risk: A Survey of Literary Reading in America), this survey concluded that, in Canada, reading for pleasure is a “solidly established and widespread habit with little or no change over the last 15 years”  (n.p.).  Eighty-seven percent of Canadians read at least occasionally (in contrast to only 47.6% of Americans) and 54% of Canadians read every day.  Only 13% of Canadians self-identify as non-readers, the same percentage as in 1991, in contrast to the 43% of Americans who self-identify as non-readers according to the NEA poll. Canadians appear to be distinctly different from their American counterparts, over half of whom read an average of less than one book per year and whose reading rate has substantially decreased over the past 20 years, particularly among those in the 18-24 year-old age group.  The only significant decline in reading was found to be in the number of books read per year: in 1991, Canadians reported reading an average of 24 books per year and this number has fallen to 17 books per year in the 2005 survey.  The specific reasons for this decline are not known, but the report writers speculate that increased time reading on the Internet may be a contributing factor.  

Although Reading and Buying Books for Pleasure (Createc, 2005) presents a generally positive view of the leisure reading habits of adult Canadians, the report does not examine the reading habits of children or younger teens and includes a call for further research on these groups: “More in-depth research on very young Canadians [i.e. those aged less than 16] would certainly add to and enhance our current knowledge about the adult population” (p. 2).  However, in their analysis of Canadian PISA scores, Bussiere et al (2001) note that teens’ enjoyment of reading and amount of time spent reading for pleasure have a powerful positive effect on their scores on standardized literacy tests.

In 2003, the Halifax Regional School Board (HRSB) began a series of literacy assessments to determine how well students are developing the strategies needed to meet the outcomes in the Atlantic Canada English Language Arts Curriculum in grades 2 and 9 (Literacy Assessment Results, 2006).  In the school years 2003-2004 and 2004-2005, board-wide literacy assessments were administered to students in grades 2 and 9.  In October 2006, assessments were administered to all students in grade 2 and a 10% random sample of students from grade 9.
  The 2006-2007 HRSB Literacy Assessment results reveal that eighty per cent or more of the students tested met or exceeded grade level criteria in 14 out of 20 categories; particular strengths included accuracy, fluency, and ability to make personal connections with the text.  One key area of concern, however, is that only 55 per cent of the grade 9 students (in comparison with 72% of grade 2 students) surveyed self-identified as “readers” even though 98 per cent were able to read a text at grade level.
  Thus, it appears that in Halifax Regional School Board as elsewhere, reading for pleasure declines rather dramatically as students enter junior high school.  

In Australia, Nieuwenhuizen (2001) conducted a study of the reading habits of 10 to 18 year-olds.  The goals of this study were to understand teens’ attitudes to reading, to assess teens’ current reading behaviour in relation to other leisure activities, and to identify the main barriers and influences to reading.  The survey consisted both quantitative and qualitative data.  Quantitative data were obtained through a phone survey of 801 10 to 18-year-olds and 626 adults aged 18+; qualitative data was generated through a series of interviews and focus group discussions with young people from English-speaking and non-English speaking backgrounds, parents of young people, journalists, booksellers, school and public librarians.  Nieuwenhuizen found that young participants had generally positive attitudes towards reading for pleasure but their pleasure reading was not supported by their schools, parents, or the media. She noted that children and teens often don’t know how to find or choose books and lack mentors to guide them.

While relatively few studies of non-English-speaking teens have been published in English, three are of note:  Bjorginvinsdottir (2003) conducted a study of Icelandic teens and their reading habits, Raeymaeckers (2002) conducted a study of Belgian teens and their reading habits, and Drotner (1998) conducted a study of Danish teens and their reading and media habits.  In her master’s thesis research, Bjorginvinsdottir (2003) found that almost half of the Icelandic teens who responded to her survey hadn’t read a book in the previous month but were frequent readers of magazines and newspapers.  Teens reported receiving little assistance in their book selection and indicated that they would appreciate receiving guidance in their reading choices and would also enjoy opportunities to talk to their peers about what they have read or are going to read.  Raeymaeckers (2002) investigated gender differences in Belgian teens’ reading habits, finding no differences for television and magazine consumption.  However, the girls in her study read books more frequently whilst boys read the newspaper more frequently.  She also found that the opportunity to talk with a third person about what they had read positively increased all teens’ reading frequency, regardless of the media.  Drotner (1998) also explored gender differences in Danish media culture, finding that teen boys spent more time on computers whilst teen girls spent more time reading traditional print media such as books and magazines.  She concluded that public librarians must “extend their existing competencies in assessing and disseminating literary quality to also encompass visual and digital media” (1998, n.p.) to serve the needs of twenty-first century teens, particularly boys.  

Personal influences on reading

Burdenuk (1978) found that friends and parents are the most powerful personal influences on teen reading.  Teens did not perceive public or school librarians as even minimally influential in their reading patterns.  This finding is consistent with the findings of Hall and Coles (1997) and Howard and Jin (2004).  In their survey of Nova Scotia teens, Howard and Jin (2004) asked teen respondents “Who influences you in your choice of books?”  Twenty-four percent of survey respondents chose “no one,” indicating that they perceive themselves to be highly independent in their choice of pleasure reading material.  The second most popular choice overall was “friends” at 22 percent.  Eighth graders rated friends as the most important influence whereas eleventh graders were more likely to state that no one influences them in their leisure reading choices.  Public and school librarians were rated as very insignificant influences.

The Council of Ministers of Education, Canada  report (1999) notes a positive correlation between exchanging books and discussing books and self-reported enjoyment of reading (Council of Ministers of Education, Canada, 1999).  This report posits that young people whose pleasure reading is embedded within a social context enjoy reading more than those for whom reading is a solitary activity, not shared with anyone.  Bussiere et al (2001) found that parental involvement in teens’ reading also had a positive effect on their literacy test scores.  Similarly Raeymaeckers (2002) found that the opportunity to talk with a third person about what they had read positively increased teens’ reading frequency, regardless of the media, and Heather (1981) demonstrated that a tendency to discuss and share books was a positive encouragement for teen pleasure reading.  

Supplementary reading activities

Fasick et al (2005) analysed participation in summer reading clubs by survey participants and found, predictably, that 43 percent of frequent library users participate in these clubs in contrast to only 17 percent of infrequent library users.  This study also found that girls are slightly more likely than boys to join summer reading clubs and that participation declines with age (p. 27).  Heather (1981) found that non-readers were more likely to be those children or teens whose school did not offer an extra-curricular school book club. Mackie (2002) found that extra-curricular reading clubs could increase reading ability and confidence and acted as a complement to a more formal literacy strategy.

Reading and self-identity: “Are you a reader?”

Love and Hamston (2004) conducted a study of two groups of literate teen boys from the same Australian school in an effort to determine the underlying factors in making some boys committed readers while many of their peers are reluctant readers.  Questionnaires of students and parents were distributed with follow-up interviews of reluctant readers and their families. Love and Hamston (2004) determined that the originally posited dichotomy between committed and reluctant readers oversimplified the nature of the boys’ engagement with a range of forms of leisure reading.  Many boys who self-identified as non-readers or reluctant readers were, in practice, readers, but they read materials such as magazines, comics, or websites which they had been taught not to consider as legitimate reading.  Parents similarly privileged print-based reading, particularly novels, rather than electronic forms and often limited their son’s access to what they perceived to “competing” leisure pursuits such as computers and magazines.  Love and Hamston (2004) conclude: 

Parents and boys themselves often defaulted to a view of leisure reading as prose fiction.  Such a narrow definition may lead to narrow forms of enculturation into leisure reading, which some boys may resist in their teenage years.  The need to re-examine what counts as reading, both in the home and school, is particularly important….Appreciation for new texts, new readers and new kinds of reading is even more important in light of our findings that confirm the gendered reading choices.  A family’s disposition towards leisure reading may be highly constrained according to what the mother values, which may constrain her son’s free choice around leisure reading and, in some cases, result in the boy’s resistance to reading because of its association with power and constraint. (n.p.)

In short, Love and Hamston (2004) call for a re-examination of what “counts” as reading, both in the home and in the school.

In an investigation of reading in a small American town conducted ten years prior to the Love and Hamston study, Cherland (1994) reached similar conclusions: most parents did not view reading as an appropriate activity for boys and some fathers denied that their sons ever read fiction.  In contrast, most parents felt that reading was a highly valuable activity for their daughters.  Coles and Hall (2002) support this finding in their examination of pleasure reading and gender.  They note that boys read less than girls and have more negative views of reading, and speculate that this difference could result from self-identity: if boys want to define themselves as different from girls, they can do so by resisting the prevailing school culture which privileges narrative fiction, the preferred reading choice of girls, but not of boys.
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Sub Topic Six: Teen Boys and Reading
By Terry Lee Milligan
Vision of the ideal for this reading group
A national reading campaign that recognizes teen boys are performing lower than girls on standardized reading tests, that recognizes and celebrates new forms and formats of reading that male teens particularly are embracing, that engages in collaboration with interested partners like Boards of Education and public libraries, that engages directly with teen readers, that provides strategies and programming for this unique male reading demographic.

 Current situation

There is a large body of research in the past decade that shows teen boys have fallen behind in reading.   A snapshot of Canadian research includes OECD’s Programme for International Student Assessment (PISA), which in 2000 reported Canadian 15 year olds rank second in reading, with girls outperforming boys in all countries. The Canadian component of the 2003 International Literacy and Life Skills Survey (IALLS) that measured literacy skills of Canadians ages 16 to 65 and six other countries, the 2005 Canadian participation in the International Survey of Reading Skills, the 2006 Programme for International Student Assessment (PISA) which showed Canada ranking third and females performing better than males in reading, the provincial Boards of Education research and standard test reports for literacy tests such as the OSSLT Grade 10 literacy test and the Literacy and Numeracy Secretariat research series “What Works?  Research in to Practice”, in partnership with the Ontario Association of Deans of Education.  Think tanks like the C.D. Howe Institute and advocacy groups such as People for Education in Ontario support research and advocacy on teens and reading among other topics.  Snapshot examples of academic research includes Project Teen Canada research ongoing since the 1980’s by Professor Reginald W. Bibby, University of Lethbridge and our own Professor Vivian Howard, Dalhousie University in her article “Teens and pleasure reading: A criticial assessment from Nova Scotia”. Bibliographies and literature reviews are widely available, and there are broader bodies of adolescent gender studies research that are much broader in scope than just reading.

It is commonly known that today there are fewer males in undergraduate university programs, with the exception of engineering, at Canadian universities.  Is the dropping performance of adolescent males, in standardized reading tests a factor in this new demographic on campus?

Snapshot of services now available across Canada, examples of best programs and practices to be encouraged in a national reading campaign
In Canada it is not a social norm to offer single sex programming so it has been difficult to find male only reading programming examples.  Some single sex schooling options and research to support its value to students exists and some organizations such as Scouts and Girl Guides or Boys and Girls Clubs of Canada, offer clubs that are primarily organized based on gender,  but few reading program examples are given other than reading circles.

In the public realm, the success of a mired number of reading programs for teens in general bode well for a national reading campaign.  But new innovations are needed specifically for teen boys.  Best practices include teen book clubs with an online component of chat or website, reading buddies programs where teens get community service hours by peer mentoring and supporting reading for younger students, teen readers’ choice awards like White Pine Book Award, part of the broader Forest of Reading Program from the Ontario Library Association, engage and empowers teens.  Library website content written by and for teens, usually through Teen Advisory Groups, include book reviews, booklists and library reading programs planned for and by teen peers, also engage teen readers.  More innovative programming practices include:  Word Out Teen Summer Reading at Toronto Public Library which, in its 2009 launch year, had 2,000 sign up online, with 5,000 unique visitors sign on the site, participating in discussion pages, author blogs, and video reviews. Also noteworthy is the well known and supported TD Summer Reading Club.  Library websites commonly post booklists with teen book picks, in simple list or bookmark formats to more sophisticated e-newsletters and RSS feeds for the teen audience.  A twist includes the popular “Books to the Big Screen” list.   Halifax Public Libraries Teen Read Week shows leadership for teen readers.  Some municipalities, like Mississauga have a Youth Plan that supports engaging youth in planning for library programming.  Professional conferences offering workshops on issues of teen boys reading and reluctant readers like OLA Super Conference which also hosts the Children’s and Teen Services Expo of best practices are supportive.


In education, literacy coaching or literacy support specialists  - most school boards in Ontario for example have board-based literacy specialists, including facilitators, coaches, literacy resources teachers and families of schools offer literacy co-coordinators who work collaboratively with principals and teachers as well to extend their repertoire of teaching strategies and understanding of the reading/writing process to colleagues and students.

Secondary school teacher-librarians and designated youth librarians are dedicated to issues of adolescent boys and reading and much emphasis and energy is expended in this area.  The most successful advocate North America wide is YALSA with recognition to Patrick Jones, who regularly speaks to Canadian audiences. Educator and author, Eric Walters continues to advocate for teen boys and reading, as his writing career has evolved from his motivation to add to the genre of books for male adolescent readers.  More champions of teen boys and reading need to be identified and included in a national reading campaign.

The Dufferin Peel Catholic District School Board has a Boys Reading and Literacy working group, a subset of the English subject council, which holds professional development workshops that foster innovation and ideas on improving practices.  The Peel District School Board hosts an annual parent conference “Making a difference in Literacy and Beyond: practical ways parents can boost learning” which includes teen parents with workshops on building teen literacy skills and motivating reluctant readers.


In publishing, choosing and supporting materials that target male teen audiences is crucial. A primarily male, reluctant teen reader audience is supported by the teen literacy series Orca Soundings.   This type of support from the publishers, and editors could be encouraged as part of a national reading campaign.

Professional partnerships between secondary schools and libraries also work to engage teen boys in reading and turn on the issue of access to reading materials and resources supporting reading. A few innovative partnerships work to get public library cards into the hands of secondary student include Youth Online , Oakville Public Library, with workshops that include a school visit and library cards.  Newcomer Orientation Week, now at 60 Ontario secondary schools, involves a partnership of school boards, SWIS – Settlement Workers in Schools and public libraries and includes a library orientation component that provides library cards to newcomer teens along with showcasing library resources to new teens and their peer mentors.  While not strictly reading programs, these programs support access to free reading materials for teens.  Another interesting programming partnership for serious teen readers is public library/ secondary school class workshops like Literature and Criticism @your library offered in partnership with teachers at the Mississauga library ,  which showcases readers advisory and criticism online databases like Novelist, Literature Resource Centre and Litfinder.
Gaps in services, suggestions for programming consideration

-Continue to support all current best practices

-Support community and professional leaders and model after successful examples elsewhere

-Consider using comic books to bridge the gender gap, Joe Shuster Comic Books Awards webpage and articles support this programming concept.

-Support the creation of a reading/literacy proficiency badge for the Scouting organization or similar groups

-Support new forms of reading and measures of literacy; consider understanding the power of new illiteracies through the engagement of alternative texts.  There is a body of literature, nicely introduced in the article Understanding the Power of New Literacies Through Video Game Play and Design by Kath Sanford and Leanna Madill, Canadian Journal of Education, volume 30, No.2, 2007 that reviews the literature and discusses.

-build a section of this campaign strictly for teen boys resources like other sites that track teen boys and reading like www.gettingboystoread.com , www.guysread.com 

-perhaps consider build on literacy tutoring component in partnership with literacy councils and organizations in Canada
Who is ultimately responsible for reading success for this reading group

The teen boys as readers, need to be self directed and engage in life-long reading for pleasure, information and learning.  Educators and public libraries are natural partners, along with advocacy groups like the TD National Reading Campaign.

Sanford, Kathy; Madill, Leanna. "UNDERSTANDING THE POWER OF NEW LITERACIES THROUGH VIDEO GAME PLAY AND DESIGN." Canadian Journal of Education. 01 Jan. 2007: 432. eLibrary. Web. 10 Nov. 2010.

� The grade 9 sample was reduced to 10% as a result of the Nova Scotia Department of Education’s implementation of an annual provincial grade 9 literacy assessment, which will begin in May 2007.  


� The assessment did not include a definition of “reading.”  Students were simply asked “How much do you read outside of school?” and were left to formulate their own interpretation of  what was meant by “reading”.





